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Abstract 

This study evaluated the effects of school heads’ administrative style on 

students’ behaviour in Brass LGA of Bayelsa State. A correlational research 

design was adopted for the study. Three objectives, research questions and 

corresponding hypotheses were raised to guide the study. The population of 

the study comprised of all, principals, teachers and students in public 

secondary schools in Bayelsa State.  A sample of 499 respondents were used 

in the study. The instrument for data collection was “School Head 

Administrative Styles and Students Behaviour Questionnaire (SHSSBQ)” 

developed by the researcher and validated by experts. The reliability of the 

instrument was established using Cronbach Alpha formula and a value of 

0.844 was obtained and considered appropriate for the study. The research 

questions were analyzed using mean and standard deviation, while Pearson 

Product Moment Correlation was used to test the hypotheses. The findings 

revealed that the extent to which school heads’ planning, communication 

and supervisory style influences students’ behaviour in public secondary 

schools in Brass LGA of Bayelsa State is high. Also, the results in hypotheses 

revealed that school heads’ planning, communication and supervisory style 

significantly influence students’ behaviour in public secondary schools in 

Brass LGA of Bayelsa State. It was recommended among others that the Post 

Primary School Management Board in Bayelsa State should always sensitize 

all school heads that they should perform their duties as helpers to students. 



That they should always be ready to assist students improve their behaviour 

and academic achievement. 
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Introduction 

Education is very instrumental and an essential agent in national 

development. As a result, improving the quality of education, especially at the 

basic education level, has become the concern of all nations. Kotirde and 

Yunos (2014) substantiate this by indicating that the concern for quality has 

been at the core of the motivating forces for reforms in education, and 

achieving quality in education has increasingly become crucial in strategic 

improvement plans of developing countries. 

These reforms include Millennium Development Goals (MDG); 

Sustainable Development Goals (SDG); Education for All (EFA); and 

Education 2030 Agenda which reflects the fourth SDG (De Grauwe, 2016). It 

is for this reason that education quality assurance is a matter of accountability 

and national interest (McLoughlin & Visser, 2013). Achieving educational 

aims and providing quality basic education greatly depends on the significant 

role played by teachers in determining the nature of education received in 

schools (Gwaradzimba& Shumba, 2015).  In Egemuze-Paul and Orakwelu 

(2019: 42-58) citing Agabi averred that student are the raw materials (when 

they are enrolled). However, they become finished goods when they complete 

the school programme.  Okai and Owhondah (2012:138-150) posited that 

students and teachers can enhance classroom learning by accessing information 

from an array of sources communicating via internet with other students. This 

means that stakeholders of education need to ensure the performance of tasks 

by teachers to the best of their abilities in order to offer quality education to 

students, because effective learning results from effective teaching (Kalagbor 

2015). Hence, Ibara (2017:62) posited that a major task of School 

Administrators (Head Teachers) is that of motivating the teachers and other 

staff towards meaningful realization of set goals. 

Recently, Nigerians are concerned about the standard of education 

(academically and morally) in the secondary school system. There is an 

increasing secondary school system. There is an increasing feeling that the 

Dr Inatimi Igbogi and Sililayefa Abadom, Ph.D 

 

 

 

 

 

 

 

 

 

 

 
 

 



standard of education is nose diving. This evaluation people do by making 

reference to the academic performances and general behavior of today’s 

secondary school graduates compared to those in the part. If this cautious 

distrust is affirmative, one is curious about what has been responsible for the 

falling standard of education in our secondary schools. Some individuals tend 

to blame government for its unproductive policies and its inability to produce 

instructional equipment, staffing the schools adequately with qualified and 

experienced head teachers (head masters and principals). 

Education is the medium by which an individual achieves success in 

his/her life, in the society and in the world, and it lays the foundation of 

personality (Kumar, 2017). According to the Mauritian Ministry of Education 

and Human Resources (2014), the secondary school provides an education that 

enables the fulfilment of the four pillars of the Delors Report, namely learning 

to know, learning to do, learning to be, and learning to live together. It should 

also provide the adolescent student with the necessary skills that allow him/her 

to adjust easily and smoothly to the rapid physical, emotional, mental and 

social changes (Garcia & Santiago, 2017). Indeed, the adolescence represents 

the period between 13 and 19 years old (Naganandini, 2017) when students 

manifest an identity crisis that may have an impact on their mental make-up 

and attitudes towards people and circumstances (Mutemeri&Gudyanga, 2008; 

Nealis, 2014). Indeed, this critical phase of their life may also affect the quality 

of their relationships with educators, the principal, the school superintendent as 

well as with their school mates (Kumari & Kumar, 2017). 

In addition to the modification of their behaviour due to the transition 

phase of their life, secondary school students also change their behaviour on 

account of many other factors that are external. Dupper (2010) maintain that 

students misbehave because there are mismatches between their needs and the 

socio-environmental factors that are within their immediate environment. 

Student misbehaviour is not only the naughty behaviour of the student but also 

the behaviour that disturbs the effective teaching and learning process (Ghazi, 

Gulap, Muhammad & Khan, 2013) and that interrupts the saner and safer 

school environment (Schleicher, 2015). Student misbehaviour is a source of 

worry for all school stakeholders (Gutuza&Mapolisa, 2015; Marais & Meier, 

2010; Ramjanally, 2015). It is a multifaceted and complex school problem that 

is manifested in various forms (Ali, Dada, Isiaka& Salmon 2014). The various 

common forms of student misbehavior are late coming, bunking classes, drug 

and alcoholic abuse, bullying, love affairs, vandalism, assault on the school 

prefects, insult on educators, wearing the wrong school uniform, use of the 

mobile phone, smoking, writing or using foul language in class, work not done, 
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class disruption and immoral acts (Gutuza&Mapolisa, 2015; Ghazi, Gulap, 

Muhammad & Khan, 2013; Ngwokabuenui, 2015; Jeroburkhan, 2016). Student 

misbehaviour, however, is linked to academic performance and vice versa 

(Olley, Cohn, Cowan, 2010; Madziyire, 2012). The principal’s role is to design 

and implement the most effective learner discipline management strategies in 

order to instill a positive school climate. However, to be successful as an 

effective learner discipline management leader in his/her school, the principal 

must understand the various causes of student behaviour that are predominant 

in the school. 

Others go as far as blaming parents for the decline in both academic 

performance and moral behavior which they attribute to poor upbringing of 

their children by failing to inculcate discipline in them in their early stage in 

life.They accuse the parents of not providing the essential materials needed by 

their children for study, thereby pushing these children to school for head 

teachers and teachers to perform the magic. Adesina (2004) in support of the 

decline in standards of education and in general behavior of the students in the 

country comments. 

Sergiovanni (2013) asserts that “a differentiated system of supervision 

which is more in tune with growth levels, personality characteristics, needs and 

interests, and professional commitments of teachers is needed” (p. 281). 

Glathorne (2012) further explains that differentiated supervision is an approach 

to supervision where teachers are given options on the kinds of supervisory 

methods they will like to adopt. The model assumes that all teachers should 

involve themselves in teacher evaluation, staff development and informal 

observation to improve instruction, irrespective of their experience and 

competence. It could be inferred from the description that differentiated 

supervision is not a different type of supervision model, but rather the use of an 

approach based on different supervisory models considering the supervisees 

and the appropriateness of the model. Glathorne (2012) therefore argues that it 

is a model that involves clinical supervision, co-operative development and 

self-directed development aimed at working towards teachers’ growth. 

Communication is vital in any formal organization, especially in the 

area of administration.  Similarly, the mode used in communicating instruction 

to workers is also vital as the message that is being conveyed.  Nebo, 

Nwankwo and Okonkwo (2015) assert that communication is a process of 

transmitting information from one person to another.  Communication helps in 

the dissemination of vital information either from the superiors to the 

subordinates or vice versa.  Nebo, Nwankwo and Okonkwo (2015) went 

further to point out that communication may be horizontal, upward or even 
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downward.  Horizontal communication enables the sharing of vital information 

among workers who are on the same line of authority.  On the other hand, the 

vertical mode of communication helps in the sharing of information from the 

top management to those at the lower level of the organization and also from 

the low level up to the top management.  The vertical mode of communication 

can be either upward or downward. 

Obasi and Asodike (2007) assert that communication takes place when 

one person transmits ideas or feelings to another person or group of persons.  

Awotua-Efebo (2001) posits that communication is a mutual exchange of 

ideas, thoughts, opinions, facts and/or emotions.  In other words, there must be 

presentation and there must be reception of what is presented if the 

communication is to be complete.  The communication process involves the 

exchange of message between the sender and a receiver.  However, some key 

elements are involved in the process (Okorie, 2009).  They include: the 

purpose, the sender, the message, the medium, the channel, the receiver and the 

feedback (Asodike & Adieme, 2015).  Effective communication depends on 

the medium used.  No matter how good a message may be, if it is not properly 

communicated it is likely to lose its meaning and therefore capable of causing 

management problem (Obasi & Asodike, 2007). The academic administrator 

should therefore develop a good system of communication so that staff and 

students are motivated and their behaviour positively influenced for quality 

service delivery. 

Amele (2018) affirms that communication is a veritable instrument for 

the success of any organization or association, which educational institutions 

are not excluded from.  It involves signs and languages that are understood by 

the parties involved.  Its role is very pivotal in the achievement of any 

organizational goals, little wonder, it is described as the life blood of any 

organization or institution.  The truth about this description is not far-fetched; 

it may be for the singular reason that the goals of institutions are relayed to 

members through effective communication.  More so, it is humans that manage 

educational institutions, and this gives birth to social relations.  For every 

social relation to be devoid of conflict of function there is need for effective 

communication to spell out the boundary of every member of the institution.  It 

is therefore important to state, that humans may find it difficult if not 

impossible to function effectively in line with institutional goals without 

effective communication. 

When communication is effective, work is performed more efficiently 

and problems solved more quickly.  Academic administrators who failed to 

develop good communication skills and channels always run into problems 
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(Obasi &Asodike, 2007).  Therefore, the need for good/clear communication in 

formal organizations such as the universities, polytechnics and colleges of 

education cannot be over-emphasized in the contemporary period.  Wilson 

(1997) points out that communication helps to make meaning out of unclear 

situation and also helps to reduce the level of uncertainty in an organization.    

When information is shared properly and using the right medium, it allows all 

employees in the organization to be abreast with what they are expected to do 

in the workplace.  This is why Ayatse (2005) points out that the essence of 

communication in an organization is to convey the goals and objectives of the 

organization to the employees.  The members of the organization therefore 

work towards the actualization of the goals of the organization when the mode 

of communication is very appropriate. 

The need for good technique of communication in tertiary institutions, 

especially among academic administrators and academic staff cannot be over-

emphasized. Communication is essential for team work.  Academic staff needs 

to communicate frequently in order to share recent information among all 

members.  This will assist members of staff to work as a team and ensure that 

each individual contributes to the success of the institution.  The world is a 

global village today and information is spreading very fast.  The academic 

administrators in tertiary institutions therefore need to use the best technique to 

communicate to all academic staff such that they can improve in their teaching 

service delivery, research, and community development.  It is an established 

fact that when the academic staff are not properly briefed on the work schedule 

by academic administrators, they may not be able to effectively carryout their 

academic responsibilities.  It is, therefore, important that fast and more 

efficient methods of communication for quick and reliable information 

dissemination are put in place for all academic staff, which will contribute to 

efficiency and effectiveness in service delivery. 

Koontz (2001) posits that there are so many factors that interfere with 

the process of communication in some organizations which usually alter the 

actual message being transmitted.  The personality of the employee, external 

work environment as well as the administrative procedures of the institution 

can constitute a hindrance to the method of communication used. The 

technique of communication if not clear can affect how work is done. 

Communication can be classified as written, unwritten, oral, and verbal among 

others.  However, the ways these techniques are used can boost or hinder the 

service delivery in tertiary institutions.  An academic administrator has no 

greater responsibilities than to develop effective communication (Pauley in 

Lunenburg, 2010).  The greatest problem with communication is the illusion 
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that it has been accomplished.  Communication process is not complete if the 

sender has not received feedback from the receiver.  There are various barriers 

to effective communication in institutions.  Some of them as identified by 

Inegbu (2018) are process barriers, physical/environmental barriers, 

psychological barriers, organizational barriers, semantic barriers, language 

barriers, and technological barriers. 

For communication to be effective, the message must be put across so 

that the receiver can understand, interpret and give feedback, which must be 

conceived by the sender.  Effective communication is significant for academic 

administrators so as to perform basic functions of management.  It helps them 

to perform their job and responsibilities and serves as a foundation for 

planning.  The first task of an academic administrator is to establish 

communication.  Communication does not take place unless the receiver 

interprets the ideas and information being transmitted.  The basic requirements 

for good communication are; know exactly what to say; interpret school 

policies, instructions and initiate new programmes.  Others include clarifying 

all your ideas on the subject before seeking to communicate to others and 

finally, be prepared.  Measures abound that are used to improve effective 

communication in institutions.  Academic administrators need to create job 

description to eliminate ambiguity, communicate directly to lecturers, pay 

attention to noises, spell out the initiation of the holistic in clear terms and 

sometimes communicate directly to employers and students when necessary.  

In addition access communication level through feedback (Joseph, 2018). 

Over the years, student’s performances in both academics and behavior 

in Nigerian schools had continued to be on a sharp decline. The situation has 

reached an alarming proportion that many scholars simply conclude that the 

standard of education has fallen.  

 

Statement of the Problem 

The most important feature present in our nation’s secondary school 

system is what may be described as the declining standard of the educational 

system. To Okoro(2014), this decline is in every facet of the system but 

especially within the areas of school facilities, student’s relationship with the 

school administration, motivation of students, and participation of students in 

school activities. 

The leadership style used by the principal in to respect of decision-

making, institutional communication patterns, instructional supervision affect 

students’ behavior in one way or the other. The manner students behave 

towards the administration and academic, self-concept is a function of their 
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perception of what the school administrators hold in stock for them. Principals’ 

administrative style is one of the main agent for stimulating behavior of both 

staff and students towards the desired direction. It is thus relevant to ascertain 

how school heads’ administrative style impact on students’ behavior. 

The study is therefore focused on the impact or effect of principal’s 

administrative styles and student’s behavior. To this extent, the problem of this 

study is stated as “How does the head teachers’ administrative style such as 

autocratic, democratic laisezfair, task and people oriented determine the nature 

of communication in school, motivation, delegation of duties, the extent of 

students participation in decision making, the nature of instructional 

supervision and assessment and how do these variables impact on student’s 

behavior from the academic and moral aspects towards achievements of school 

organizational goals. 

 

Purpose of the Study 

The main purpose of the study is to examine the effects of school 

heads’ administrative style on students’ behaviour in public secondary schools 

in Brass LGA of Bayelsa State. Specifically, the study achieved the following: 

a. Determine the effects of school heads’ planning style on students’ 

behaviour in public secondary schools in Brass LGA of Bayelsa State. 

b.  Determine the effects of school heads’ communication style on 

students’ behaviour in public secondary schools in Brass LGA of Bayelsa 

State. 

c. Determine the effects of school heads’ supervisory style on students’ 

behaviour in public secondary schools in Brass LGA of Bayelsa State. 

 

Research Questions  

The following research questions were formulated to guide the study 

a. To what extent does school heads’ planning style influence students’ 

behaviour in public secondary schools in Brass LGA of Bayelsa State? 

b.  To what extent does school heads’ communication style influence 

students’ behaviour in public secondary schools in Brass LGA of Bayelsa 

State? 

c. To what extent does school heads’ supervisory style influence students’ 

behaviour in public secondary schools in Brass LGA of Bayelsa State? 

 

Hypotheses 

The following hypotheses were formulated and tested at 0.05 level of 

significance: 
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H01: School heads’ planning style does not significantly influence students’ 

behaviour in public secondary schools in Brass LGA of Bayelsa State.  

H02: School heads’ communication style does not significantly influence 

students’ behaviour in public secondary schools in Brass LGA of Bayelsa 

State. 

H03: School heads’ supervisory style does not significantly influence students’ 

behaviour in public secondary schools in Brass LGA of Bayelsa State. 

 

Methodology 

This study adopted a correlational design. Gay (2016) described a 

correlational survey as a study that involves the collecting of data in order to 

determine whether, and to what degree, a relationship exists between two or 

more quantifiable variables. The population of the study comprised all 

secondary school heads, teachers and students in Brass LGA of Bayelsa State. 

The population of the study comprised of 10 Principals, 381 teachers and 2594 

students in the 10public secondary schools in Brass LGA of Bayelsa State 

(BSMOE, 2022). 

A sample of 499 respondents, comprising 10 principals, 80 teachers 

and 409 students across the Local Government Area of Interest was used in the 

study. Purposive sampling technique was used to select all the principals in the 

10 public secondary schools in the local Government Area.  Simple random 

sampling technique was used to select 10 schools from the LGA.  All the 80 

teachers and 409 students in the 10 schools formed the sample of the study.  

Principals’ Administrative Style and Students’ Behaviour 

Questionnaire (PASSBQ)” developed by the researcher will be used to collect 

data for the study.  The instrument is a structured questionnaire which consist 

of sections, 1 and 2. Section 1 will focus on the demographic details of the 

respondents, while section 2, will elicit information on the Principals’ 

Administrative Style and Students’ Behaviour. The section 2 of PASSBQ was 

further divided into four (4) sub sections, each section of PASSBQ measured 

one administrative style against students’ behaviour with 20 items. All items 

were measured on 4-point rating scale of Very High Extent (VHE)-4 points, 

High Extent (HE)-3 points, Low Extent (LE)-2 points and Very Low Extent 

(VLE)-1 point. The HIPTJPQ was answered by principals’ teachers and 

students across the public secondary schools in Brass LGA of Bayelsa State.  

Face and content validity of the questionnaire was ascertained through 

observations from experts in measurement and evaluation. Finally, their 

criticism, advice and suggestions were incorporated into the final draft. 

Operationally, to test for reliability of the instrument used, pilot study was 
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carried out on 12 teachers randomly selected from six schools that will not 

participate in the study, but possess the same characteristics with the 

respondents. The data obtained was subjected to test for internal consistency 

using Cronbach Alpha and the coefficient of reliability was 0.844, which was 

considered appropriate for the study.  

The researchers visited each of the sampled schools and administer 

copies of the questionnaires to the respondents with the help of properly 

guided research assistants.  

Pearson Product Moment Correlation (PPMC) was used to analyze the data. 

The coefficient of correlation (r) was used to answer the research questions, 

while alpha value was used to test the hypotheses at 0.05 level of significance.  

 

Analysis and Result 

 

Research Questions 1 

To what extent does school heads’ planning style influence students’ 

behaviour in public secondary schools in Brass LGA of Bayelsa State? 

 

Table 1: Correlational analysis of responses on extent to which planning 

style influence students’ behaviour 
 

 School Heads’ Planning 

Style 

Students’ Behaviour 

School Heads’ Planning 

Style 

Pearson Correlation 1 -.556 

Sig. (2-tailed)  .000 

N 499 499 

Students’ Behaviour. 

Pearson Correlation -.556 1 

Sig. (2-tailed) .000  

N 499 499 

 

Source: Fieldwork (2022) 

Presented in Table 1is the Correlational Analysis on the extent to which 

school heads’planning style influence students’ behaviour. The correlation 

coefficient (r) between school heads’planning style and students’ behaviour is 

.556. The coefficient falls into the range .51–.80 for high extent of 

relationship.This implies that the extent to which school heads’planning style 

influence students’ behaviour in public secondary schools in Brass LGA of 

Bayelsa State was high. 
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Research Questions 2 
To what extent does school heads’ communication style influence 

students’ behaviour in public secondary schools in Brass LGA of Bayelsa 

State? 

 

Table 2: Correlational analysis of responses on extent to which school 

heads’ communication style influence students’ behaviour 

 School Heads’ 

Communication Style 

Students’ 

Behaviour 

School Heads’ 

Communication Style 

Pearson Correlation 1 -.534 

Sig. (2-tailed)  .000 

N 499 499 

Students’ Behaviour. 

Pearson Correlation -.534 1 

Sig. (2-tailed) .000  

N 499 499 

 

Source: Field Work (2022) 

Presented in Table 2is the Correlational Analysis on the extent to which 

school heads’communication style influence students’ behaviour. The 

correlation coefficient (r) between school heads’communication style and 

students’ behaviour is .534. The coefficient falls into the range .51–.80 for high 

extent of relationship.This implies that the extent to which school heads’ 

communication style influence students’ behaviour in public secondary schools 

in Brass LGA of Bayelsa State was high. 

 

Research Questions 3 
To what extent does school heads’ supervisory style influence students’ 

behaviour in public secondary schools in Brass LGA of Bayelsa State? 

 

Table 3: Correlational analysis of responses on extent to which school 

heads’ supervisory style influence students’ behaviour 
 School Heads’ Supervisory Style Students’ 

Behaviour 

School Heads’ Supervisory 

Style 

Pearson Correlation 1 -.516 

Sig. (2-tailed)  .000 

N 499 499 

Students’ Behaviour 

Pearson Correlation -.516 1 

Sig. (2-tailed) .000  

N 499 499 
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Source: Field work (2022) 

Presented in Table 3is the Correlational Analysis on the extent to which 

school heads’supervisory style influence students’ behaviour. The correlation 

coefficient (r) between school heads’supervisory style and students’ behaviour 

is .516. The coefficient falls into the range .51–.80 for high extent of 

relationship.This implies that the extent to which school heads’ supervisory 

style influence students’ behaviour in public secondary schools in Brass LGA 

of Bayelsa State was high. 

 

Hypotheses  
HO1: School heads’ planning style does not significantly influence students’ 

behaviour in public secondary schools in Brass LGA of Bayelsa State.  

The result in Table 1 shows the Pearson Product Moment Correlation 

analysis on the relationship between School heads’ planning style and 

students’ behaviour in public secondary schools in Brass LGA of Bayelsa 

State. The result revealed a correlation between School heads’ planning style 

and students’ behaviour in public secondary schools in Brass LGA of Bayelsa 

State, r=-0.558, n=499, p<0.05, therefore the null hypothesis is rejected. Thus, 

School heads’ planning style significantly influence students’ behaviour in 

public secondary schools in Brass LGA of Bayelsa State.  

HO2: School heads’ communication style does not significantly influence 

students’ behaviour in public secondary schools in Brass LGA of Bayelsa 

State. 

The result in Table 2 shows the Pearson Product Moment Correlation 

analysis on the relationship between School heads’ communication style and 

Students’ Behaviour in public secondary schools in Brass LGA of Bayelsa 

State. The result revealed a correlation between School heads’ communication 

style and Students’ Behaviour in public secondary schools in Brass LGA of 

Bayelsa State, r=-0.534, n=499, p<0.05, therefore the null hypothesis is 

rejected. Thus, School heads’ communication style significantly influence 

students’ behaviour in public secondary schools in Brass LGA of Bayelsa 

State. 

HO3: School heads’ supervisory style does not significantly influence 

students’ behaviour in public secondary schools in Brass LGA of Bayelsa 

State. 

The result in Table 3 shows the Pearson Product Moment Correlation 

analysis on the relationship between School heads’ supervisory style and 

students’ behaviourin public secondary schools inBrass LGA of Bayelsa state. 

The result revealed a correlation between School heads’ supervisory style and 
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students’ behaviour r=-0.516, n=499, p<0.05, therefore the null hypothesis is 

rejected. Thus, School heads’ supervisory style significantly influence 

students’ behaviour in public secondary schools in Brass LGA of Bayelsa 

State. 

 

Discussion of Findings 

The findings from research question 1 revealed that the extent to which 

school heads’ planning style influence students’ behaviour in public secondary 

schools in Brass LGA of Bayelsa State is high. Also, the results in hypothesis 1 

revealed that school heads’ planning style significantly influence students’ 

behaviour in public secondary schools in Brass LGA of Bayelsa State.  This is 

in agreement with the findings of Ijah(2014), Owanand and Agunwa(2019) and 

Akinola (2013) who reported that principals’ managerial practices had a 

significant relationship with teachers’ job performance.  It also substantiates 

Wanzare (2012) finding that classroom observation as an instructional 

supervisory practice significantly relate with teacher job effectiveness. 

The findings from research question 2 revealed that the extent to which 

school heads’ communication style influence students’ behaviour in public 

secondary schools in Brass LGA of Bayelsa State is high.  Also, the results in 

hypothesis 2 that revealed School heads’ communication style significantly 

influence students’ behaviour in public secondary schools in Brass LGA of 

Bayelsa State.This is in agreement with the findings of Okwanaso (2013), 

Ongeri (2015) and Wambui (2014) who reported that principals’ use of 

communication practices had a significant relationship with students’ 

achievement.  It also substantiates the findings of Kiboss and Jemiryott (2015) 

finding that the extent to which principals’ communication practices influences 

teacher job effectiveness was high. 

The findings from research question 3 revealed that the extent to which 

school heads’ supervisory style influence students’ behaviour in public 

secondary schools in Brass LGA of Bayelsa State is low. Also, the results in 

hypothesis 3 that revealed School heads’ supervisory style does not 

significantly influence students’ behaviour in public secondary schools in 

Brass LGA of Bayelsa State. This is in agreement with the findings of Aunga 

and Masare (2017), Bolanle (2013) and Nzaonimpa (2011) who reported that 

supervisors’ routine checks had a significant relationship with teachers’ job 

performance.  It also substantiates the findings of Torukwein and Lesi(2017) 

who reported that the extent to which principals’ routine checks influences 

teacher job effectiveness was low. The findings do not support the findings of 

Raman, Mey, Don, Daud, and Khalid (2015) (2017) who reported that the 
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extent to which routine check as an instructional supervisory practice 

influences teacher job performance was high. 

 

Conclusion  
The study has established that school heads administrative style 

influences to a great extent the behaviour of the students. Also, the study has 

established that school heads’ planning, communication and supervisory style 

significantly influences students’ behaviour in public secondary schools in 

Brass LGA of Bayelsa State.   

 

Recommendations  
On the basis of the findings of this study, the following 

recommendations are made:  

1. School heads having realized that their administrative practices have a 

significant relationship with students’ behaviour should make it a point of duty 

to interact well with their students. They should always make themselves 

available and approachable to student. This will make student come to them 

with their professional and personal problems being well sure that their boss 

has solutions to their problems.  

2. The Post Primary School Management Board in Bayelsa State should 

always sensitize all school heads that they should perform their duties as 

helpers to students. That they should always be ready to assist students 

improve their behaviour and academic achievement.  

3. The Bayelsa State Government should continue to train school heads 

on how theiradministrative stylescan help enhance the students’ behaviour.  

4. These conferences and seminars should not only be limited to the zone 

alone but be extended to the state and national levels. This will help in 

accomplishing the stated educational objectives in the National Policy of 

Education.  
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